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CIRCULAR HD.AG.&D!SU ,.I’E.Ed. Spel.Edu./114 /2014

It is hereby notified for information to all the concerned that, on
the recommendation of the Academic Council, the Management
Council at its meeting held on 24-09-2014 has accepted

the Regulations-2022 to 2027 relating to “Scheme of Examinations &

Standard of Passing” for “B.Ed. Special Education [Hearing Impaired]”

under the Faculty of Education.

This is effective from the Academic Year 2014-15 & onwards.

All concerned are requested to note the contents of this circular and
bring the notice to the students, teachers and staft for their information
and necessary action.

|
University Campus, v@/p
Aurangabad-431 004, -)

*
*
Rer.No.Acap/SU/B.Ep.SPEL.EDU. / * irector,
*
*

2014 /28725-43
! * Board of College and

Date:- 18-10-2014,
ki University Development.

Copy forwarded with compliments to:-

1| The Principals, affiliated concerned colleges,
Dr. Babasaheb Ambedkar Marathwada University

Copy to :-

1] The Controller of Examinations,

2] The Director, [E-Suvidha Kendral, in-front of Registrar’s Quarter,
Dr. Babasahelb Ambedkar Marathwada University,

3] The Superintendent, [Professional Unit|,

4| The Programmer [Computer Unit-1| Examinations,

5] The Programmer [Computer Unit-2] Examinations,

6] The Record Keeper.
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B.ED. SPECIAL EDUCATION (HEARING IMPAIRED) EXAMINATION

0920 The Degree of Bachelor of Education SPECIAL EDUCATION [HEARING IMPAIRED] shall be

conferred on a candidate, who has satisfied the following conditions -

{a) He must have passed Bachelor's Degree Examination in Arns, Science. Commerce or
Agriculture of Dr. Babassheb Ambedkar Marathwada University or of any other
University recognized by this University as equivalent thereto, with not less than 45%
marks & in the case of reserved category 40% marks.

(b} He must have pursued a regular course of study prescribed for not less than one academic
vear and must have passed the Bachelor's Degree Examination in Education SPECIAL

EDUCATION [HEARING IMPAIRED].

(€} He must have, after passing the examination pursued a regular course of study for not less
{Added) than one academic vear or the vacation course of two years commencing from may every
alternative year as prescribed, A regular course of study means & course wherein

the attendance is not less than 75% of each paper of the course in hoth terms. A
course means the course in which minimum 200 days as per NCTE narms are devated for
imparting instructions, and other activities as provided in the rules framed in that hehalf
In special cases. The Vice-Chancellor may, on the recommendation of the Principal
condane the deficiency in attendance not exceeding 10% on account of medical ground.
Supported by the report of an authorized Medical officer approved by the Principal of the

College.
(<} Deleted
{d) Deleted
(e) A candidate who has passed the B.Ed, SPECIAL EDUCATION [HEARING

IMPAIRED] Examination of this University in any class /division may be allowed to
appear at the said examination again with the same medium and same subjects to improve
his qualification, provided that he/she appears at the said examination with practical {final
fesson) in one attempt with all the papers prescribed for the course, on the basis of which
the result is declared, Only two chances will be given for improvement of qualification.
R.2022  The course of study shall consist of lectures, selected readings, discussion, conference and practice in
teaching of classes and other practical work as faid down here in-after.
R.2023  The External examination shall consist of two parts :-
Part — I Theory
Part =I1 Practical
R.2024 A candidate who has completed all the requirements of the course but has failed in written External or
practical examination External or in hath has to appear for the examination in both without putting in
further attendance or practical work [Internal], provided he/she does not change any of the subjects
ariginally affered by him/her.
R.2025  No candidate shall be allowed to put in attendance for gppearing &t two examinations at one and the
same lime.
Note {a) The selection for admission into the B.Ed. course will be made according to the
rules framed by the Universitv/Government.
(b}  The medium of instruction and examination will be Marathi or English.

R2026 The scheme for the B.Ed. SPECIAL EDUCATION |HEARING IMPAIRED]| Examination shall be

s follows ;
R.2027 To pass the examination, a candidate must obtain a minimum of 40% marks in cach of the Seven
papers under Pant-f and £0% of the aggregate of Part-11, Part-TIT and Part-TV,

Besides, a candidate must obtain at least 40% of marks in each of the three lessans at
he at the at the at the practical examination,

To obtain [ class, a candidate must obtain a minimum of 55% marks of the aggregate
in the Part 1 & Part I and 60 or more marks of the aggrezate in Part-1, Part-11, Part-I11 &
Part-1V taken together. To obtain I class, a candidate must obiain a minimum of
<% marks of the aggregate in Part-] & Part-II 50% or more marks of the aggregate in
Part-1, Part-11, Part-111 & Part-1V taken together. The candidate obtaining 40% or maore

of the apgregate marks in each of the four parts shall be declared 1o haﬂ;e_ passed in -
examination in pass class. Dr. Shobhana V. Joshi "‘Eﬁf'/

Dean :
Faculty of Education

Dr. 8. A. M. University,
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A candidate not appeared at annual lesson shall not be allowed to appear at the
Examination Part-l.

A candidate shall have to complete Part-11, 111 and IV, before he/she appears the
Examination of Part-1.

If any Candidate remained his/her Internal work incomplete, in such cases, he/she can
not appear in the final examination. If by mistake He/She appeared in the final examination
without completing all internal workihisdrer performance of external examination will be zero.
In such a case the candidate showld appear after completion of internal work in the main
examination anly

A candidate, who has failed in one or more subjects, shall have to appear in the Examination
for same subjects only,

A candidate who has appeared for Part-11 {Annual lessons and viva-voce), and not appeared
at the annual Examination with Part-l theory papers, shall be allowed to appear at the
supplementary examination with all papers. He / She shall not be required to appear at the Part- 11
Practical and Oral Examination again. His / Her marks obtained in the Part-1I and internal assessment
remains unchanged. o

A candidate fails in Part- IT (Annual lessons and viva-voce), and passed in Part-I{ Theory
Papers) .He/ She shall have to appear only in Part -1I{two annual lessons and viva-voce)

A candidate fails once in the examination and secures more than 50% or 60% marks in the
second or subsequent attempt, will be awarded second or first division or equivalent grade.
Scaled Down

There should not be difference of 15% or more between the marks obtained in theory paper
out of 700 and internal assessment marks out of 400 allotted by the college. In case the difference in
maore than 15% the internal assessment marks will be scaled down accordingly. Similarly, if the
differcnee between the marks given by the internal and the external examiner in the final
lesson is more than 15%, the marks will be sealed down.

In order to obtain the degree of Bachelor of Education a candidate must have passed in each
parl of the examination scparately. A candidate who has passed in either of the parts of the
examination may be exempted at his option, from appearing therein at a subsequent attempt,
provided always that no candidate will be awarded a division unless he has passed in the same
attempts the whole examination. His internal record will be carried forward for consideration of his
results in Part 11 of the subseguent examination,

O/R  Teacher-Student Ratio

The statt-student ratio in the area of B.Ed. Special education may be 1:10. in addition to the
head of the institute, subject to a minimum of two teaching a staff not below the rank of a lecturer as
pet the norms developed by RCI (annexed) and open technical person related to specific disability
areda. Considering the infrastructural facilities needed for Special Education and also based on the
tasks such as supervising practicum, a maximum number of 25 students may be admitted for the
B.Ed. Special Education course inclusive of 3 seats for foreign students. Additional intake should be
approved by RCL
O/R  Infrastructural Facilities

Institutions / Colleges of Education / University Departments offering B.Ed. Special
Eduecation course should have necessary infrastructural facilities such as the psychology room, ete. In
addition to the infrastructural facilities., aids and appliances necessary for the specialization
copcerned should also be available. Maoreover, the institution should have a model school for
children with respective disabilities or all categories attached 10 it t'so that the student teachers can
have practice teaching during the course. Until such a facility 1s made available in the premises of
the institution, a mode] school in the locality can be adopted. However, such institutions are required
to set up their own model school in the respective disability area within 5 years from the date of
recognition from the RCL

-« Or. Shobhana V. Jashi
Eﬂf Dean )

Faculty of Education

or. B, A M. Liniversity,
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O/R  Certification as a Registered Professional

It is mandatory for every teacher of special education to obtain a “Registered
Professional Certificate™ from the Rehabilitation Council of India to work in the field of
special education in India. As continuous professional growth s necessary for the renewal of
the certificate, the teachers as well as educators in special eduecation should undergo in-
service programme periodically to update their professional knowledge., Amendments, if any,
to the regulation of the course will be made - periodically by the Rehabilitation Council of
India.
Any deviation from the above regulation should have the prior approval of the Rehabilitation
Council of India.

Facul t: c;‘-"l ST mivarsitys
aurangabad a.
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Part - 1V: Co-curricular Activities related to the Hearing Impairment,

SR.NO ACTIVITIES MARKS

V-1 Cultural Activities, International Diisability Day, Teacher's Day, 10

V-2 Psychology practical in the related to Hearing Impairment
1) Vineland Social Maturity Scale

2} Developmental Screening Test 40
3) Gessells Drawing Test

4) Seguin Form Board

3) Colour progressive Matrices

6) Meadow Kendall Social Emotional Maturity Scale,
7) Tips for Handicapped / Problem Behavior.

1V =3 Weekly Assignments — Total — 14 two of each paper 20
IV -4 118kill Development in Sign Language OR Signed System. 500
Z2) Audiology & Speech Lanpuage Training. E

IV-5 Preparation teaching learning material field of Hearing Impairment i

(real material, adaptive teaching learning material & Audiology &
Visual material)

V-6 Project preparation of the audio — visual related to the Hearing 15
Impairment.

I TOTAL| 165

Total of Part LIL Il [Part—1 & 11 | Part- 111 | Part—1IV | Tota] | &IV -

I 800 235 165 1200

EXAM PATTERN FOR THEORY PAPERS
Hours — Three

Marks — 100
Note — 1) Only one Answer Book of 32 pages and no supplements will be allowed
sr. Type of Question Total Nature of Marks per Total
Mo, MNumber of Answer Chuestion Marks
L Question . )
E. Content Based short 08 Answer in 200- 05 4n
Answer Type 250 words
Question _
2 Content based Long 04 Answer in 200- 10 4l
Answer Type 250 words
{Juestion _
3. Application based 02 | Detail answer 10 T
essay type Question with application
| TOTAL 14 T
e osty
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SYLLABUS
B.ED. SPECIAL EDUCATION (HEARING IMPAIRED)

CORE PAPERS
PAPER =1
EDUCATION IN EMERGING INDIAN SOCIETY, ITS RELEVANCE
TO DISABLITIES

Ohjectives:
After studying this paper, the student teachers are ex pected to realize the following
objectives:

1.

y
oL

3.

4.

-
=

Explain the nature, process and philosophy of education.

Spell out the aims and functions of education in peneral and special education in
particular,

Describe the various systenis of education with reference to general and special
education. :

Discuss the various roles of educational agencies in India.

. Analyze the role of educational system in the context of Modern Ethos like democracy,

socialism and secularsm.

Course Content:
Unit 1: History, Nature, Process and Philosophy of Education

1.

]

tad

5

4.

The conceptual development-the delineation of meaning as traditional and Modemn
Itemns, principles of Education and respective commission (post Independence).
Nature and philosophy of [dealism, Naturalism, Pragmatism and Humanism,
Educational implications,

History, Mature and Philesophy aims, objective & functions of Special Ed ueation.
Education implications of idealism, Naturalism, pragmatic, Humanism and Special
Education,

Role of teacher in the Evolutionary processes of education,

Unit 2: Education in the Societal Context and Modern Ethos

£ o

L]

Formal, Informal Non-formal Education, functional Literacy.,

Democracy, Secialism and Secularism.

Human rights, equal opportunities and constitutional provisions,

Open Leaming, Distance Education with reference to General and Special Education,
Education on human resource development — Community Based Education, Value
Oriented Education — Planning and Management o’ HRD.

Unit 3: Educational Agencies for the National development

a,
b.

L,

£

E:!u-;;.at'mn for All movement, Education through 21 * Century.
National Policy on Education (1986) including Special Education. ,,.E_ngj; q!‘
R

0

Educational challenges for economic and socio-political development.

Role of home, school, society and mass media,

Role of Governmental and no-governmental agencies in general and special
education. Example - NCERT, SCERT, RC1, NCTE AND National Institutes for
Handicapped and international Non-Governmental Organizations (NGOs) like
UNICEF, UNESCO, ACTIONAID, CBM.

Resource mobilization through funding agencies and concessions ( facilities for the
disabled,

Direction and priorities of general and special education.

:‘r}t o ‘s
Lt i LS
‘:’ IE:P..FI ? {". "| ! ||:Ti'1-'
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(a) Recommendation of various committees and commissions

(k)  Contribution of National and International thinkers in general and special
education.

(c) Govt, Polices, Acts and Schemes such as RCIACT 1992 PWD Act 1995,

PQA 1987, IEDC Scheme 1992,

Unit 4: Introduction to Disabilities

i

=

Blind and low vision — Definition, prevalence; causes & Prevention, characteristics &
classification, referral.

Hearing impairment — Definition, Prevalence, causes & Prevention, characteristics &
classification, referral.

Locomotors disabilities- Definition, prevalence, causes & prevention, characteristics
& classification, referral.

Mental retardation and mental illness- definition, Prevalence! Causes & prevention,
characteristics 7 classification, referral.

Biogenic and other disorders — Definition, prevalence, causes & Prevention,
charactenstics & classification, referral.

Unit 5: Emerging trends in Education & Special Education

.
b.

.
£,

Recent trends in modemn Indian Education including special education.

Concept of impairment, disability and handicap and their Implications, Normalization
- Principles and concept types — process o f integration and inclusion.

Nature of disabilities and its impact on the person with disability.

Community awareness of special education and integrated education’

Future of Special education and integrated education.

ok E
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PAPER - II:
EDUCATIONAL PSYCHOLOGTY AND PERSONS WITH DISABBILITIES

Objectives:
After studying this paper, the student teachers are expected to realize the following
objectives:
1. Discuss the concepts and principles of growth and development.
2. Describe the vanous theories of learning and their implications to the disabled.”
3. Explain the concepts of intelligence and aptitude in general and with specific
reference to the disabled.
4. Spell out the meaning and concept of personality and mental health and their
implication to the dizsabled.
Define the meaning and techniques of guidance and counseling in general and with
special reference to the disabled.

L
v

COURSE CONTENT:
Unit 1: Introduction to Psychology
a. Definition, Nature and Scope of Psychology.
b. Educational psychology: Scope and relevance to general education,
c. Role of educational psychotogy in special education,
d. Theories and application education — motivation, atiention and perception.
e. Implications of the above with regard to disabilities.

Unit 2: Developmental Psychology
a, Concepts of Growth and Development.
Developmental needs of pre-School Stage,
Developmental needs of childhood and pre-adolescence.
Influences of heredity and environment.
Developmental deviancies and related issues with regard to specific disabilitics.

oo o

Unit 3; Learning, Intelligence and Aptitude
a, Concept formation.
b. Learning — Domains and factors affecting learning, Theories of learning and its
application in special education. Remembering, forgetting and transfer of learning.
¢, Concept and meaning of intelligence. Theories of Intelligence and intelligence tests
d. Concept and Aptitude tests. Individual differences, their importance in education.
e. Implications of the above with regard to the disability,

Unit 4: Personality Development

Meaning, coneept and dimensions of personality,

Theories and assessment of personality,

€. Frusiration and conflict, adjustment mechanisms and behavior deviations.
d. Mental health and stable personality.

€. |mplications of the above with regard 1o the specific disability.

L=

Unit 5: Guidance and Counseling

@  Mature, meaning and scope of guidance and counseling,

b, Role of home and school in guidance and counseling,

¢.  Technigues of guidance and counseling with reference to the specific disability.
d.  Vocational Guidance — assessment, training, avenues and perspective.

¢. Individual problems and stress management through counseling and Yoga.
>
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PAPER 11
EDUCATIONAL PLANNING AND MANAGEMENT, EVALUATION

AND RESEARCH
Ohjectives
After studving this paper, the student teaches are expected to realize the t'~:=~!|r:n.'~':r|.h1
abjectives:-
13 Driscuss the meaning, need and scope of educational management.
2 Define the concept and meaning of curriculum and instructional strategies.
3 Explain the concept, meaning, scope and types of educational technology.
4, Describe the need and scope of educational research.
K [Jiscuss the meaning, scope and types of educational evaluation.

Course Content
l.lmt 1: Educational I"nr'Ialln"cmt.nl

a.
b

oo

Definition, meaning. Need. Scope of Fducational Management.,

Concept and Principles of Institutional Planning and Management, Admission, School
Plam Classifiestion. Provisions.

Inspection and supervision.

Institutional Organization, Administration and Evaluation.

Tvpes of Leadership and Organizational Climate,

Unit 2: Tnstructional Strategics

i,

b.
1
d
e

Theories of instruction — burner, Gagne and Skinner,

Approaches to instruction — cognitive, behavioral, and eclectic,

Design instruction — macro design,

Organizing individual, peer. small group, large group instructions.
Teaching materials - aids and appliances, other equipment — development.

Unit 3: Educational technology

il,

b.

C.,

d.

Unit 4:
H
b.
.
d.
B,
£

Definition. meaning and scope of educational technology and [nfnrmatmn &
Communication Technology (ICT) and its impact on education.

Fole and types of audio-visual aids in teaching and application of multimedia in
teaching and learning

Individualized instruction — Programmed instruction, computer assisted instruction
and interactive learning.

Environmental modifications and use of assistive technology for persons with
Disahbilitics & Barrier free environment.

Educational Evaluation

Definition, Meaning, scope and types of evaluation.

Various types of tests:

Characteristics of a good 1es1

Planning and preparing — i) vear -plan, i1) umt -plan, iii) lesson -plan, steps of lesson
plan Dintroduction/set induction ii} statement ol aim
iijPresentation,iviRecapitulation, v)Application, (measurement of applicable
objectives-application, skill and attitude) vi)Evaluation- (Measurement of knowledge
and understanding) vii) Home work

Preparing and designing of a standardized test-blue print, question forming. editing
the test. marking scheme and scoring key, item analysis.

Descriptive statistics, measures of central tendencies (Mean, Median, Mode), | o
_TE s
._.-""'_F. o _LF‘
WOl e
G re P



g
h.

i,

Standard Deviation, Quartile Deviations.
Canstruction of different graphs and diagrams
Correlation ~Spearman’s Rank difterence Method.

Unit 5: Action Research

a. Meaning of action rescarch.
b. Need and importance of action research.
c. Steps and design of an action research project.
d. Reporting of action Research.
References
1.  Lavational Technology. Cima M Yeole, Coma Myeole. (1991).
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3. Studies in Fducational Broadeasting, Jaganath Mohanty. San subscription agency.
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Publishers. {1991 ).
6. Encvclopedia of educational Technoly. Sita Ram Sharma & A.L. Vohra. Anmol
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11. Naturalistic Research Paradigms. Belok, Michael. V. Meerut: Anu Books. (1993),
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19. Constructing Evaluation instrument-Longmans, Grees of Co.lIne. NY-18
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METHODOLOGY OF TEACHING - ENGLISH

OBJECTIVES:

L

To enable the student-teacher to acquire knowledge of’-

(A) The present status of English in India.

(B} The present position of English in the school curriculum in Maharashtra,

To enable the student :- teacher to acquire knowledge of

{A) the general aims and objectives of teaching English

{B) the instructional objectives and speciation.

{C) the eurrent methads of and approaches to the teaching of English

l'o enable the student teacher to develop

(A) The skills necessary to plan and use a verity of learning experiences and
instructional materials in the teaching of Enghsh.

(B) The skills necessary to teach English effectively in the secondary class-room,
() A favorable attitude towards English as subject.

To enable the student teacher o acquire —

(A Knowledge of the eviluation procedure used in evaluating the language leaming
of histher pupils in the class-room.

(B} The skills necessary to evaluate the language learning of his‘her pupils in the
class-room. -

To enable the student teacher to acquire —

(A} A thorough knowledge of the English school syllabus so that they will be aware
of the linguistic skill and knowledge required of school-pupils at the various levels.
(B) A familiarity with the text-books currently used in schools.

(C)  The necessary skills to use these text-books efficiently in the class-room so as
to bring about the learning objectives of the pupils.

Unit =1 Need, Importance, Language awarness in the Era of Globalization.

a. The Place and Position of English Language in India and Maharashtra,

b The nature of English as a living language and its acquisition as a first
language, Second Language and Third Language- the differences in its
teaching as well as its impact upon the design of the text books at the
Secondary and Higher Secondary leval,

c. The implication of the Secondary School stage, Status of English as a current
global language for language teaching and learning.
d. The rale of English in creating a global mindset regarding the Socio Political

and Socio-Cultural issues.

Unit = 11 Curriculum, Syllabus and Text-book of English.

. Principles of 4 good curriculum.

b. Present curriculum of the Secondary and Higher Secondary level in
Maharashira.

1 Syllabus of the Secondary and Higher Secondary Classes.

. Characteristics of a good texi- book of English.

& A Critical study of any text book at the Secondary level with reference
to its curriculum, syllabus and characteristics of the text boox.

f. General and Instructional objectives of teaching English, their specifications

and evaluation.

Unit - 1T Methods, approaches, support material for teaching English,

18

a. Methods-lecture, discussion, Inductive-deductive, Project, and their
application in teaching. it
PP ! = ,f'(_;,é_‘:_',.- .



105

Approaches — Communicative approach.

C. Support Material - Pictures, Slides, Strips, OHP, Tape recorder, Video,
l'elevision, Radio, CD ete.

d. support system=excursion, quiz, puzzle, riddle ete.

e. Computer Assisted Instruction and leaming - Preparation and presentation of

lesson plan with the help of the power point presentation.

Unit — IV  English Teacher

a Characteristics of a good English teacher,
b. Content Knowledge enrichment

{deep study of the teaching unit).
c Professional Growth.,

PRACTICUM:-

R N W
-

12

-

13,

14,

16.
17
18.
19,
20,
. Duff A, (1988)- Teaching English —A Training Course for Teachers (OUP).

21

£l

i)

23,
21,
25,
%,
27
28,
)

Preparation of Unit Plan with the help of Computer [Digital Unit Plan],
Criticize any Secondary School English Text book.

Prepare a Unit Test

Prepare a Unit Plan

Prepare teacher support material with the held of Computer,
Recommended Books (English)

Randofph Quirk - The Use of English {Longmans).

Yardi V.V, - Teaching English in [ndia Today (Parimal Prakashan).
Narold B.Allen - Teaching English as a second Language (Mc Graw Hill)

. Thompson & Wyatt — The Teaching of English in India (Oxford).
113

Saral R.8. — Teaching English in India (Shree Vidva prakashan).

Jain R.K. — Essentials of English Teaching (Vined pustak Mandir).
Sharma K.L.. — Methods of Teaching English in India (Laxmi Naravan).
Robent Lado — Language Teaching (Tata Me Graw Hill).

- Lee W.L. and Heien Coppen — Simple Audio-Visual Aids 1o forcign Languape

Teaching (Oxtford).

LO.0.Connor —Better English Pronunciation (ELBS and Cambridge).
Gimson A.C. — An Introduction to the pronunciation of English (ELBS).
Bansal B.K. — An Outline of general phonetics(Oxford),

Ballard P.B.- Teaching and Testing English (Hunter resonation London Press)
David P.Harris — Testing English as a Second Language (Mc Graw Hill).

Heaton J.B. (199%0)- Class room testing (Longman).

Nunan D. (19991) — language Teaching Methodelogy (Printice Hall)

Lesson Plan Dr.Shetkar G.V.. De.SmtJoshi 5.V, Mrunmai Prakashan A'bad 2005
Rivers W.M. (1981) Teaching Foreign Language skills {University of Chicago Press).
Sprat M, (1994)- English for the Teacher (QOLUP),

Stern (1993)- Fundamental Concept of Language teaching (OUF)

Gurav H.K. (19890) Teaching Aspect of English Language (Nutan Praksan, Pune.)
Communicative Language —teaching in English- B.B.Pandit, Pro Survanshi. Pro. Kute,

WO R
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METHODOLOGY OF TEACHING - SCIENCE

OBJECTIVES :
Student teacher to have the ability to :

Lad

i

Unit -
a)
b)
c)

d}

)
ol

Develop a broad understanding of the principles of procedures used in modern science
education.

Development their essential skills for practicing modern Science Education,

Develop their skills necessary for preparing international accessories,

Prepare acceplance lesson models which lay down this procedures to be adopted for
preparing designs of lessons.

Manage introduction activity in such a way that the vast majority of the learners attain
most of the objectives.

| Nature and Scope of Teaching of Science,

Mature of modern Science

Justification for including Science as a subject of study

Impact of Scicnee on modern Communities, globalization and Science eminent world
Scientists — Galilio, Anistien, Luwise pastune

Eminent Indian Scientists — C.V.Raman, Dr.Homi Bhabha, Dr.A P.J.Abdul Kalam,
Viay Bhatkar.

Professions in area of Science.

Correlation with other school subjects,

Unit = 11 Curriculum, Syllabus and Text book of Science:-

a)
k)
)
d)
e)
£
2
Unit =
a)
bl
(]

d

Curriculum and resorce Utilisation

Approaches to Curriculum orgarization using Procedure like concentric approach,
topical, process, Integrated approaches.

Curriculum of Secondary and higher Secondary level.

Syllabus of Secondary and higher Secondary classes.

Characteristics as a good text book as Science.

A critical stwdy of a text book with reference to Curriculum, syllabus and
Characteristics of a text book.

Instructional objectives of teaching Science their specification, evaluation of
Instructional objective.

111 Methods, support material and Co-curricular activities.

Methods of teaching Science — Project, Demonstration, Experimental, Heuristic,
lecture.

Models for teaching science — Coneept attainment model, Enquiry training model,
Cognitive growth model, Advanced organized model.

Support material — Science laboratory, Text books. Journals Hand books, Student
work books, display slides, laboratory materials, audio-video support materials
Computer assited instruction & leaming - creating a based Computer Support material
with the help of power point — Presentation of power point.

Co-Curricular activities — field trips, school gardening, Science club, visit to Science
museum, Science fairs and exhibitions, Scientific hobbies, maintenance of aguarium,
herbarium and vivanum

Unit = I'V Science Teacher

&)
o))

20

Qualities of a good Science teacher. _
Content knowledge enrichment for the Science teacher. (deep study of teaching unit}

.
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Practicum -

e 1

Eh

Prepare a Unit test.

Prepare a teaching and

Prepare some material for an experiment.

Prepare a plan for computer assisted instruction,

Crticize a text book with reference to curriculum syllabus and characteristics of the
text book,

prepare yvear plan & Unit plan of a class.

Paper a Power point presentation,

Recommended Books :

L

£ O D A e L b

[ = G = [ - S = R = B r e« |
LB 2= e, T 5 T T = S

Teaching science in today’s secondary schools — Walter A- Thuber, prentice Hall of
India (Pvt.Ltd.) New Delhi

The Teaching of science in secondary schoals scicnce master’s Association.

The Teaching of physics and chemistry in India — Ghanshamadas.

source book of science — UNESCO

Teaching of science — T.S. Nagpal

Teaching of science — Sharma & Sharma

Teaching of general science in Topical secondary school — HN, Sunders. UNESCO
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METHODOLOGY OF TEACHING - MATHEMATICS

COURSE OBIJECTIVES

To enable the pupil teacher to :

I. Understand and appreciate the uses and significance of mathematics in daily life.

2. Learn successfully various approaches of teaching mathematics and to use them
Judiciously.
Know the methods of planning instruction for the classroom.,
Prepare curricular activities and organize the library and book in it as per the needs.
Appreciate and organize activities to develop aesthetics of mathematics.

6. Obtain feedback both about teaching as well as student's learning.
Unit -1 Place and importance of mathematies in the school curriculum.

#. Meaning, nature and scope of mathematics,

b, Values and importance of mathematics.

c. Contributions of eminent mathematicians with reference to Arvabhatia,

Bhaskaracharya. Ramanujan, Euclid, Pythagoras and Rene-Descartes.
d. " Correlation with other sthool subject.

U

Unit-11 Curriculum, Syllabus and Text-hook of mathematics.

Principles a good Curriculum, Topical and concentric approach of Curriculum,
Present Curriculum at Secondary and higher Secondary level.

Svllabus of secondary and higher secondary classes.

Characteristics of a good text-book.

A critical study of a text book with reference to Curriculum, syllabus and
Charactenstics of text book.

General objectives of teaching mathematics.

Instructional objectives of teaching mathematics, their specifications. Evaluation of
instructional objectives.

SR S R TR

Unit - LI Methods, models, support material

a. Methods-inductive-deductive, analytical-synthetic, heuristic, laboratory project, and

experimental method.
. Models — Concept attainment model, Enguiry training model.

c. Teaching aids — black board, model, chart, T.V., Slides, film strips, video tapes, VCR,
VCD,

d. Computer assisted instruction — preparation of a power point presentation for a
teaching units presentation.

e. Co-Curricular Activities — Games, quiz, puzzles, visits, talks, mathematics ¢lub,
riddles, magic squares ¢te.

f. Vedic mathematics — learning about short cuts in Vedic mathematics.

Unit — IX The teacher of mathematics —
Qualities of a good mathematics teacher. Content knowledge enrichment for the
mathematics teacher,

PRACTICUM:-

|. Preparing Unit Test

2, Preparing Mathematical Tools

3. Prepare some material for an experiment.

4. Prepare a plan for computer assisted instruction.

5. Criticize a text book with reference to curriculum syllabus and characteristics of the text

book.
6. Prepare vear plan & Unit plan of a ¢lass, ﬁﬁ:ﬂfﬂ
22 A
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7. Paper a Power point presentation.
Recommended Books (mathematies):

£ OB T e R =
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The Teaching of secondary mathematics- Butler and Wren,

The Teaching of mathematics in new education — Alyengar.

The Teaching of modern mathematics — Fleteher.

Teaching of mathematics - Sindhu.

Teaching of mathematics — Dharmveer and Agrawal

Teaching of Arithmetic’s, Algebra & Geometry in school-Math's Association,
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METHODOLOGY OF TEACHING - GEOGRAPHY

COURSE OBJECTIVE
To enable the pupil teacher to ;

=

Appreciate the need for leaming Geography, either as separate ; Disciplines or as an
any integrated discipline,

Develop knowledge about the basic principles governing the construction of
Geography.

Develop the classreom skills needed for teaching of Geography studies either as a
separate or as an integrated diseipling using modern methodology.

4. Acquire the completed plan for instruction.

Ry
B

Develop the ability to organize co-curricular activities and community resources for
promoting Geography leaming.
Acquire the ability to develop instructional support materials.

UNIT I - NATURE, IMPORTANCE AND PLACE OF GEOGRAPHY IN THE

i)
b)

c)
d)

CURRICULUM -

Meaning, nature and scope with special reference to modern concept of Geography.
The place and importance of peography in secondary school curriculum and in human
life. ;

Correlation of Geography with other subjects.

Hierarchy and structure of Geography.

UNIT I - CURRICULM, SYLLABUS, TEXTBOOKS AND CONTENT

a)
b)
c)
dj
e)
il

g}

Principles of a good Curriculum.

Otbjectives of Geography Curriculum at Secondary and higher secondary school level.
Methods for construction of Curriculum of Geography-Regional, Concentric, Unit.
Svllabus of Geography at Secondary and higher secondary classes.

Characteristics of a good text book of Geography,

A critical analysis of & secondary level text book with reference to Curriculum, syllabus

andl charactenstics of text book.

Instructional of objectives of teaching Geography, their specifications, evaluation of
objectives.

Unit —111 METHODS, MODELS, INSTRUCTIONAL MATERIAL AND

a)

b)

c)

i)

SUPPORT SYSTEM TEACHING GEOGRAPHY
Methods-story, lecture, observation, journey, regional, comparative, Project,

laboratory Excursion, models-Enguiry training model, concept attainment model
Instructional Materials and aids : text-book, teacher’s handbook, atlases, boards, maps,

globes, charts, graphs, models, specimens, pictures, film-slides, filmstrips, projectors,
radio, T.V., video, magazines, newspapers, meterological instruments, computer.
support system : Geography club, Geography fair, exhibition, wall paper, museum,
visits and excursions

Ceography room ; Importance and Utilization.

Computer assisted instruction and learning. Creating a power point preasentation,
preasentation

Unit I'V - THE TEACHER OF GEOGRAFPHY

a)
)

24

Qualities of a good Geography teacher.
Content knowledge enrichment

(Deep study about teaching unit) '@Ef}j_ yookd
it §
'y al 414



PRACTICUM :
Any one of the following :

= R Y e

Preparation of unit-test.

Preparation of one teaching aids,

Critical analysis of any one text-book for Geography.

Prepare the subject structure.

Execursion and its report,

Preparation of year plan & Unit plan,

Prepare computer assisted lesson.

Prepare a power point preasentation for any school level teaching unit in Geography.

Recommended Books:

bl P

i

(=3

B R

q4.
9%
9.
G
99,
30,
249,
4R,
. RRCETTT BT WS Y - T §ie gar JoE, 9o

Teaching of Geography, Shaida B.D., Sharma J.C. Dhanpat Rai & Sons, Delhi.
Geography and Education — Mukherji 8.P., Jiwan Jyoti Prakashan, Darajeeling.
Geography Teaching — Varma O.P. & Vedanayagan E.G., sterling publishers,
Jullunder. '

Teaching Geography-Arora K.L., Prakash Brothers, Ludhivana.

Principles and practice for Geography Teaching — Bamard, University tutorials press,
London,

Becoming Better Teacher — Mirco Teaching Approach, Pary H.K., Sahitya
Mudranalaya, Ahmadabad.

Models of Teaching — Brues & loyee & Marsha will.
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METHODOLOGY OF TEACHING - HISTORY

Objectives -
To enable student teacher to,
|, Understand the significance, place and Importance of History in school corriculum and
human life.
Be acquainted with the structure of History subject.
Be acquainted with the aims and objectives of teaching History in secondary schools.
Understand methods, devices and techaiques of teaching History.
Use variety of learning experience and instructional materials, teaching Aid while teaching
History.
&, Llln-:'lursmnd planning and organization of teaching History (Prepare various types of lesson
ansj
74 El& acquainted with evaluation procedure and to help them in scquiring the same.
8 E!edan:qml.in[cd with the qualities and professional growth of History Knowledpe of the
student,

L) e S, PR O
= = ' H

I.Jnlt —1 Nature, Importanced place of History

Meaning and scope, Nature of History as a subject

Concept.of History & changing concept of History,

Importance of History in daily life.

Place of History in school curriculum

Kinds of History

Correlation : Concept — corretation of History with ather school subject
Geography, Literature, Science, Maths. Ete.

ek LR =t £ o

Unit =11 Aimi_..uhju:uliwr. and values of teaching History

i Principles of a good curriculum.
b Objective of curriculum at secondary end higher secondary school level.
& Syllabus of History as secondary and J1|1_EL::r secondary closses,
d Methods for — a) concentric b) Chronological ¢) Periodic d) Regressive
Linit — 111 Methods, models, Instructional material and support svstem of teaching History
Methods,
Methods =
1} story telling 3} Leciure Method
2} Sovurce Method ) [hscussion method
33 Project Methoed T Marration Method

4y Dramatization and role play Method
Model - Enguiry training model.
Teaching Materials :- Print Materals, text bock, supplementary reading materials, work
books, general reference material, advanced books on History teacher’s handbook and
manuals, pictures, Maps, charts, timeline and time charts slides, filmstrips, models, green
board, boards, radio, tape-recorder, projectors, T.Y ., video, motion pictures ete.
Computer assisted Instruction - Crealing a power point préasentation, preasentation
History room ; Weed and importance, eqoipment, Nature, Maintenance and role of teacher.
Support Svstem —

Importance and crganization of relevant curricular and co-curricular activities such as
debates, collections, excursion.  Dramatization.  Role playing. History club, exhibitions,
MUSeUm, es5ny competitions ete.

Unit = IV The role of the Teacher
p. Qualities and qualifications of a good History teacher.
b. Contest knowledge earichment {detail knowledge about teaching unit.)
¢. History teacher organization. - It’s contribution to professional contribution to
professional competencics.

Practicom
Any one of the following.

1. Preparation of unit test.
2. Preparation of one teaching Aid. 0
3. Critical study of any one book of std.IX & X f-ﬁﬁ‘“ - ks
o o~
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YWisil to historical place and report it

The zubject struciure.

Preparation of one unit plan for computer assisted instruction.

Prepare a power point preasentation for anv school level teaching unit in
History.

GO =g L

Recommended Books (History):

g T o

The teaching of history — V.P.Ghale

Teaching of history — Nirmal Yadav.,

Teaching of history — B.D.Shaida & Saheb Singh

The teaching of history — 5. K Koachar.
SfiTeT & e - 1.8, o - s o i o

=TT AT - eSTET § RGN - S N go)
it sreangs - &, 50 Frae |9 g@ qo

zfereTame areaTe - & aEe - e i

sfemTam e - A A ue

a2 e, & M sl - guoh omeE, dRER 9T A ooy
sRIERTEal FeaArE & - 5.8 450N - Foes aee o
TR 11 s e e P s e 2 e o B M 1
TR W AT oo - .S O

STTETHIL ST U6 Grede - HLE T s

ST ST - SRS g - e SEEE O

gherETemer areane - e fer - e gene g

L
Eﬁg’vjr"ii"*"' L



208
Part: 1 - C) SPECIALIZATION PAPERS
Paper—V
FACILITATING DEVELOPMENT OF LANGUAGE AND
COMMUNICATION SKILLS IN CHILDREN WITH HEARING
IMPAIRMENT

Objectives
After studying this paper, the student teachers are expected 10 be ahle to;
|. Describe the importance of various aspects related to the concepls communication and of
language.
2. Explain various methods, principles and techniques of language teaching / development
3. Discuss the roles and responsibilities of the wvarious functionaries in language
development.
4. Describe various models and ways to develop and assess literacy skills.
3. Describe the theoretical base of language assessment.
Course content "
Unit 1: Communication and Language - Definition and Scope .
I.1 Definition and scope of communication.
1.2 Definition, nature and functions of language
1.3 Biological and psychological foundations of language
I.4 Prerequisites and developmental phases in non impaired children.
1.5 Concept of critical period and early intervention for language acquisition

Unit 2: Communication Methods and Technigues
2.1 Principles of developing languaize in the HI
2.2 Options in Linguistic Communication for the HI
(Philosophy, justification, advantages & disadvantages, types & programmes in India)
a) Oralism -Auditory Oral Education (ADE), Auditory Verbal Education (AVE) -
(Unisensory and Multi-sensory Approaches)
b} Total Communication {TC) (simulaneous use of speech and Sign Svstem)
¢) Educational Bilingualism {(use of Sign Language and literacy of verbal language)
2.3 Methods of teaching language to children with Hearing Impairment
a) Matural method: Cencept and the principles (Groht- 1977 & others)
b} Structural method: Concept and the principles (eg Fitzerald key and APPLE TREE)
¢} MEM and Other Combined Method: Concept & Principles (Uden 1977 and others)
2.4 Technigues of teaching language to children with Hearing Impairment;
a) News/Conversation b) Story telling ¢) Dirccted activity
d) Visit e) Free play ) Picture description
£) Dramatization h) Poems i) Unseen passages
2.5 Role of Text Book in School Education with special reference to HI

Unit 3: Role of Functionaries .

3.1 Functicnaries: Families, professionals / para-professionals community and media

3.2 Role of team work and Parent-teacher partnership in the process of language development
3.3 Importance and methods of parent guidance, counseling and home-training

3.4 Sociological implications: attitudes of siblings, peers, parents, teachers and community
4.5 Community awareness and role of care givers in residential special and inclusive set up.

Unit 4: Literacy: Reading and Writing
4.1 Literacy: meaning and pre requisites; challenges with children with HI

£

5

4.2 Madels of reading (Top Down, Bottom-Up & Interactive) -

4.3 Reading rexdiness (pre-reading skills) ’{'-"_E?f} HLE':‘
1
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4.4 Development of independent reading comprehension.

a) Goals and Importance of Reading

b} Classification of Reading —

b.1} According to goal - (Functional, Recreational, Remedial and Developmental)

b.2) According to Meathod - (Loud Reading, Silent Reading)

¢) Methods of Teaching, Reading - Traditional and Recent Methods,

4.5 Development of writing

a. Prewriting skill development

b. Development of writing {look and write:: copying, listen and write: dictation, prompted
writing, memaorized writing, independent, spontaneous writing}

. Assessment of writing: various parameters like productivity, complexity, surface mechanics etc

Unit 5: Assessment of language at different levels

5.1 Meaning, definition and scope of language assessment (vocabulary and syntax)

5.2 Language assessment & language text book examination, Similarities and Differences
5.3 Types of assessment (Standardized/ formal, informal tests and their selection)

5.4 Teacher Made Tests at different levels

5.5 Classroom asscssment techniques

3,5.1 Knowledge basedlanguage based

3.5.2 Open ended/close ended

3.5.3 DhrectIndirectinferential

Reference books
|, Bench, John, R, (1992), Communication Skills in Hearing Impaired Children, Whurr

Publishers Ltd,

Garretson, M. (1976). Total Communication. Volia Review 78, 4, 88 - 95,

Goetzinger, C.P. (1978). The psychology of hearing impairment. In Katz, 1. (ed),

Handbook of Clinical Audiology Londen: Williams and Wilkins.

4. Kadar. Fatitma, Gorawar Pooja and Huddar Asmita (2002). Communication Options
Available for the Deaft The Indian Scenario in The Joumnal of the Indian Speech and
Hearing Association, Vol =16 -

5. Lynas, Windy (1994). Communication Options, Whurr Publications: England,

6. Oliver, M. (1990}, The Politics of Disablement. London: Macmillan.

7. Paul,. Peter, ¥V, and Quigley, Stephen P (1994) Language and Deafness. Singular
Publishing: California,

8. Quigley, Stephen P and Kretschmer Robenn E. (1982). The Education of the Deaf
Children: University Park Press.
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Sign Language, All India Federation of the Deaf publication.
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PAPER - VI
AUDIOLOGY AND AURAL REHABILITATION

Ohjectives
After studying this paper, the student teachers are expected to be able to
l. Describe the Anatomy and Physiology of the ear,
2. Desgribe the theory behind Operating an Audiometer and assessing the hearing loss in
sdults, infants and children,
3. Explain the functions, types and pans of hearing aids.
4. Enumerate the use of hearing aids to compensate for the hearing impairment and
development of language,
5. [iscuss the concept, need and stages of auditory training to facilitate development of
spoken language
6. Link the ahove theory with educo-audiclogical issues and decision making

Course content

Unit 1: Hearing Mechanism

|.1 Basic Anatomy and Physiclogy of hearing mechanism

|.2 Types of hearing impairment (hard of hearing, deal, pre-lingual, post-lingual, sensory-neural,
conductive, Functional, Central).

1.3 Hearing loss - prenatal, perinatal, postnatal causes, preventicn

1.4 Early identification of hearing loss - its importance, tests (subjective and objective) and other
methods available.

1.5 Impact of carlier identification / intervention on overall development,

Unit 2: Audiometry
2.1 Sound, propagation of sound and parameters of sound, zero dB reference for pressure and
power
2.2 Pure tone audiometry and speech audiometry, use of masking  parts and use of
audiometers '
-3 Free field audiometry; aided and unaided audiograms
A Interpretation of audiogram, concept of speech banana, basic and educational implications
2.5 Case reports and their interpretation in relation to educational decision making like mode
of communication, type of educational setting and educational poal setting etc

B Fed

Unit 3: Amplification Devices and Cochlear implant

3.1 Parts of a hearing aid, their functions

3.2 Types and wouble shoating of hearing aids £ ALDs, (Body worn, B.T.E.. in the ear and
Programmable hearing aid); and Parameters for determining good quality of Hearing aids

3.3 Impartance of ear moulds, Types of ear moulds

3.4 Recent Development in medical intervention, Cochlear Implant: Imporiant, meaning, tvpes
and imporntance.

3.5 Training parents regarding use. care and maintenance of hearing aids and moulds

Unit 4: Setting up and Audiological Management of special and inclusive classrooms

4.1 Setting up of a classroom for children with hearing impairment and Classroom acoustics:
=N ratio, ways to improve it

4.2 Adjustments of children with various degrees ol oss in one group

4.3 Classroom amplification devices, Group: hard-wire system, induction Loop svstem, FM
system, infrared system, Individual: speech trainer

4.4 Care and Maintenance of all group hearing aid systems

4.5 Comparison between group hearing aid systems and individual hearing aids

ﬁ,:.jr_;{."-""
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Unit 5: Auditory Training
5.1 Auditory training: definition, meaning and scope, and benefits of auditory training and

auditory physiology, 7 sound tests.

5.2 Stages of Auditory Training-Detection, discrimination. identification, comprehension using

gross sounds, environmental sounds and speech

3.3 Discrimination and compeehension of non speech and speech sounds using segmental, non

segmental and supra segmental features

3.4 Importance of Auditory training in the comprehension of spoken language
5.5 'Auditory learning' listening training and uni-sensory approaches

Reference books
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Travis, E. (Ed) Handbook of speech pathology. Englewood Cliffs NJ Prentice Hall, 1971,
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1975.
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PAPER - VII
INTRODUCTION TO SPEECH AND SPEECHTEACHING TO THE
CHILDREN WITH HEARING IMPAIRMENT

Objectives
After studying this paper, the student teachers are expected 1o realize the following objectives:
|. To acguaint the student teacher with the Anatomy and Physiology of the Articulatory system.
2. To-acquaint the student teacher with the normal development of speech.
3. To acquaint the student teacher with the development of speech in a Hearing Impaired child.
4. Te'acquaint the student teacher with the disorders in the speech of Hearing Impaired children.
5. To acquaint the student teacher with methods of correcting the disorders in the Speech of the
Hearing Impaired, individually and in the classroom.
Course content:
Unit 1 Speech Mechanism .
|1 Definition and functions of Speech
1.2 Anatomy and Physiology of the Respiratory, Phonatory, Articulatory, Resonatory systems
1.3 Speech as an overlaid function
|.4 Mechanism of breathing, breathing for speech, vocal cord adjustments
|.5 Prerequisites for the production of speech
L'nit 2: Normal Speech - Production and Reception
2.1 Characteristics of Speech. , parameters of speech
2.2 Segmental, Non-Segmental and Supra-segmental aspects of speech (voice, duration, pitch,
loudness, guality, rhythm, rate. intonation, stréss, accent, phrasing, padsa)
2.3 Speech Intelligibility: meaning, assessment and improvement
2.4 Multi-sensory speech reception: hearing-only, hearing and vision, hearing and touch, vision
and touch
2.5 Technology for assessment and teaching of speech
Linit 3: Phonetics
3.1 Definition of phonology and phonetics
3.2 Deseription and classification (Vowels, Consonants and Diphthongs) of Speech sounds
3.3 Introduction to L.P.A. with reference to phonemes of regional languages
3.4 Rélevance of Phonetics in the correction of speech of Hearing Impaired children
3.5 Bpeech profile of typical Indian children with hearing impairment
Unit 4: Speech Perception, Production and Evaluation
4.1 Perception of Speech with and without Hearing Aid. Development of speech in a child with
the hearing impairment
4.2 Description and classification of speech error present in the speech of a hearing impaired
child {Problems relating to voice, articulation, breathing or supra-segmental)
4.3 Assessment ol voice - vocalization, duration, loudness, pitch and vioice guality
4.4 Assessment of speech sounds (articulation) vowels, consonants, diphthongs
4.5 Planning for correction of the error detected. (Lesson Plan)
Unit 5: Remedial Measores
5.1 Models of speech teaching {developmental and correctional)
5.2 Stages of speech teaching developed by Ling ()
5.3 Consonant and vowel correction: Place, manner and voicing; deviant palterns
5.4 Use of auditory global methed and multi-sensory approach and electronic visual, {Such as
voice lite, mirror), tactile aids for development /for correction of speech
3.5 Individual speech teaching and classroom speech teaching activities

Reference hooks
. Bender, R., The conquest of deafness. Cleveland, OH Western Reserve University, 1985,
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